Ka3zak 5K0HOMHKA, Kap:KbI jK9HE XaJIbIKapabiK cayaa yuusepcutetinin JKAPIIBICHI, 2025 — Ne3 (60)

DOI 10.52260/2304-7216.2025.3(60).44
UDC 338.242.2
SRSTI1 06.77.90

U. Tlemissov, senior lecture!

A. Orazgaliyeva*, PhD, associate professor!

A. Kramarenko, c.e.s., associate professor?

Zh. Tlemissova, senior lecture®

Shakarim University, Semey, Kazakhstan®

International University of Kyrgyzstan, Bishkek, Kyrgyzstan?
Alikhan Bokeikhan University, Semey, Kazakhstan®

* — main author (author for correspondence)

email; arailymk78@mail.ru

MANAGERIALISM IN HIGHER EDUCATION IN KAZAKHSTAN: CHALLENGES, OPPORTUNITIES
AND IMPACT

The article analyzes the phenomenon of managerialism in higher education and its growing influence on
university governance in Kazakhstan. The purpose of the study is to identify the main challenges, opportunities, and
consequences of implementing managerial approaches in the management of Kazakhstani universities. The research
employs comparative and analytical methods, drawing on international and national policy documents, as well as
academic literature on higher education reform.

The study reveals that managerialism has led to significant transformations in university governance, including
enhanced accountability mechanisms, increased control over teaching and research outcomes, and the introduction
of performance-based evaluation systems. It is shown that these changes contribute to greater institutional efficiency,
transparency, and competitiveness. However, the analysis also reveals negative outcomes, including
bureaucratization, increased administrative burden on academic staff, and the erosion of academic autonomy.

The article determines that successful adaptation of managerial principles in Kazakhstan’s higher education
system requires balancing market-oriented management tools with traditional academic values. It proposes practical
recommendations for optimizing managerial reforms aligned with the national context to ensure sustainable
development of educational quality and research excellence.

Keywords: managerialism, higher education, accountability, academic staff, efficiency, reforms, governance.
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Introduction. In recent decades, the global higher education landscape has been characterized by
continuous transformation driven by economic globalization, digitalization, and increasing demands for
institutional accountability. These changes have led to the emergence of new governance paradigms, among
which the concept of «New Managerialism» occupies a central position. This approach, which originated
in the private sector, involves transferring corporate management principles—such as performance
measurement, efficiency controls, and market orientation—into the administration of public universities.

The relevance of this study stems from the growing tension between academic values and managerial
mechanisms in modern universities. While higher education institutions are expected to become more
efficient and competitive, these transformations often challenge the traditional academic culture, leading to
the redefinition of autonomy, collegiality, and academic freedom. Despite the increasing prevalence of
managerial reforms worldwide, the specific implications of «New Managerialism» for countries with post-
Soviet administrative legacies, such as Kazakhstan, remain underexplored.

The scientific problem addressed in this research lies in the insufficient theoretical and empirical
understanding of how managerialism affects the internal governance, performance metrics, and motivation
of academic staff within the Kazakhstani higher education system. The purpose of this article is therefore
to analyze the influence of «New Managerialismy on higher education management in Kazakhstan and to
identify both the opportunities it creates and the risks it entails for institutional development.

To achieve this goal, the study formulates the following research tasks:

- To examine the theoretical foundations and global evolution of managerialism in higher
education;
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- To determine its key manifestations and consequences in university governance structures;

- To assess the challenges and contradictions arising from its implementation in Kazakhstan’s
educational context;

- To develop practical recommendations for balancing managerial efficiency with academic
integrity.

The methodological basis of the study integrates comparative, analytical, and system approaches. A
comparative analysis juxtaposes international and national experiences of implementing managerial
reforms, while the analytical method helps interpret policy documents and empirical findings. The systemic
approach enables the comprehensive evaluation of the interrelationships among administrative control,
academic productivity, and institutional autonomy.

Thus, this study aims to contribute to the scientific discussion on higher education reform by providing
a critical understanding of «New Managerialism» as a multidimensional phenomenon. The results are
expected to support the development of more balanced governance strategies that harmonize performance-
based management with the preservation of academic values and professional autonomy.

Literature Review. Definition and Essence of «New Managerialism». The concept of «New
Managerialism» emerged in the 1980s as part of the broader wave of public sector reforms inspired by
neoliberal ideology. This approach emphasized efficiency, accountability, and performance control through
mechanisms traditionally associated with corporate management [1]. In higher education, it manifested as
the introduction of strategic planning, key performance indicators (KPIs), and formalized evaluation
systems for academic staff [2].

Scholars define «New Managerialism» as an attempt to enhance the efficiency of public institutions
by adopting private-sector management techniques [3]. Proponents argue that this paradigm enhances
transparency and improves resource use through measurable outcomes [4]. However, critics highlight that
managerialism often subordinates academic values to administrative priorities, thereby transforming
universities into competitive enterprises rather than communities of scholars [5].

The key features of this model include an emphasis on profitability and efficiency, managerial control
over faculty, and centralization of decision-making [6]. Yet, despite its proclaimed advantages, empirical
studies show that such systems frequently produce side effects — including bureaucratization, the erosion
of academic collegiality, and heightened psychological stress among staff [7]. This tension between
management efficiency and academic autonomy remains a central research problem within the
managerialism debate.

Global Diffusion and Theoretical Perspectives

The international spread of «New Managerialism» was closely linked to neoliberal reforms in the
United Kingdom and the United States, where governments sought to modernize higher education through
market-driven mechanisms and performance accountability [8]. These policies encouraged competition
among universities and emphasized quantitative indicators such as research output, employability, and
rankings [9].

In the 1990s-2000s, international organizations — notably the OECD, World Bank, and UNESCO —
promoted managerial principles as instruments of modernization and competitiveness [10]. While these
initiatives enhanced administrative transparency, they also reinforced external oversight of universities and
reduced institutional autonomy. Comparative studies demonstrate that in many developing and transitional
economies, managerial reforms were often adopted under external pressure rather than through internal
academic demand, resulting in superficial compliance with global standards rather than genuine
institutional transformation [11].

In this sense, the diffusion of «New Managerialism» represents not only a managerial innovation but
also a transnational governance mechanism that influences educational policy and academic culture far
beyond its Western origins.

Post-Soviet and Developing Contexts. In post-Soviet countries, including Kazakhstan, managerial
reforms have been integrated into the broader agenda of modernizing and globalizing higher education [12].
The adoption of key performance indicators, accreditation systems, and ranking mechanisms aimed to align
national universities with international benchmarks. However, several scholars emphasize that such reforms
often overlook local cultural and institutional traditions, leading to tensions between global managerial
templates and national academic realities [13].

In Kazakhstan, the influence of «New Managerialism» is particularly evident in the creation of
autonomous educational institutions, the introduction of performance assessment based on publications,

385



Ka3zak 5K0HOMHKA, Kap:KbI jK9HE XaJIbIKapabiK cayaa yuusepcutetinin JKAPIIBICHI, 2025 — Ne3 (60)

and the development of digital management systems. These tools have enhanced efficiency but
simultaneously increased administrative control, creating new forms of dependency between university
governance and state performance evaluation systems [14].

Recent research points to a new phase of managerialism — its digital transformation. Automated data
analytics, learning management systems, and digital dashboards facilitate evidence-based governance but
also raise concerns about the dehumanization of education and the algorithmization of academic work [15].
Thus, while digital managerial tools improve planning accuracy, they risk undermining creativity and
collegial interaction within the university environment.

Critical Synthesis and Research Gaps. The literature reveals three major contradictions inherent to
«New Managerialismy:

- Efficiency vs. Autonomy — while management control enhances accountability, it restricts
academic freedom and creativity.

- Global Standards vs. Local Realities — the transfer of Western models often neglects contextual
specificities of developing systems.

- Data-Driven Accountability vs. Humanistic Education — digital tools facilitate control but weaken
interpersonal and intellectual dimensions of academia.

Despite extensive international research, empirical studies on post-Soviet contexts remain fragmented
and often descriptive, focusing primarily on administrative efficiency rather than sociocultural effects. In
particular, Kazakhstan lacks a systematic analysis of how managerial reforms affect academic identity,
motivation, and institutional culture.

Therefore, this study aims to fill this research gap by providing a context-sensitive examination of
«New Managerialism» in Kazakhstan’s higher education. The research integrates global theoretical
perspectives with national empirical data, seeking to develop a balanced conceptual framework that
reconciles managerial accountability with the preservation of academic integrity and institutional
autonomy.

Given these identified gaps — particularly the lack of contextualized, empirical research on managerial
transformations in post-Soviet higher education — this study adopts a mixed-methods design. Combining
guantitative data from official sources with qualitative content analysis enables a multidimensional
understanding of how global managerial principles are localized within Kazakhstan’s universities. The
methodological approach is described in detail in the following section.

Main Part. Materials and Methods. The main objective of this methodological framework is to
examine how the principles of «New Managerialism» are adapted and institutionalized in the governance
and organizational practices of Kazakhstani universities. Given the identified research gaps — particularly
the lack of contextually grounded empirical studies of managerial transformations in post-Soviet higher
education — this study adopts a mixed-methods design. Combining quantitative data from official sources
with qualitative content analysis provides a multidimensional understanding of how global managerial
principles are localized within Kazakhstan’s universities.

At the theoretical level, the study draws on the conceptual foundations developed by leading scholars
in higher education governance and managerialism, including S. Marginson, T. Klikauer, and E. Ferlie.
Their works form the basis for understanding accountability mechanisms, performance management, and
institutional autonomy as key components of the managerial paradigm. These theoretical principles were
adapted to the national context of Kazakhstan, where higher education institutions have undergone
significant changes in governance structure and organizational culture since the early 2000s.

The empirical part of the research is based on the analysis of official data, policy documents, and
academic publications. Quantitative data were obtained from the Ministry of Science and Higher Education
of the Republic of Kazakhstan (MSHE RK) for the period 2015-2024, including indicators of university
performance, research funding, academic mobility, and international rankings. These data were
complemented by analytical reports of Kazakhstani universities, publications of the National Center for
Educational Statistics and Evaluation, and international datasets from the OECD, UNESCO, and the World
Bank. The selection of empirical material was guided by three key criteria: the direct relevance of the source
to higher education governance, the time frame (no earlier than 2015), and the availability of verifiable and
statistically reliable information.

The research employed a combination of comparative, systemic, and content analysis methods. A
comparative analysis examined the similarities and differences between Kazakhstan’s university
management practices and those observed in other countries, such as the United Kingdom, Finland, and
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South Korea. This approach enabled the Kazakhstani experience to be situated within the broader
international context of managerial reforms. The content analysis method was applied to examine strategic
plans, accreditation reports, and policy documents of national universities, enabling the identification of
recurring managerial discourses, performance indicators, and control mechanisms. In addition, statistical
and correlation analyses were used to determine the relationship between the introduction of managerial
tools—such as key performance indicators, audit procedures, and ranking systems—and changes in
academic staff efficiency and motivation.

To ensure the credibility and accuracy of the findings, the study used triangulation, combining data
from multiple sources, both national and international. Quantitative data were verified through cross-
checking with various databases, while qualitative findings were validated through peer comparison and
review of relevant literature indexed in Scopus and Web of Science.

Overall, the methodological framework of this research enabled a thorough, evidence-based analysis
of how managerialism affects university governance in Kazakhstan. The combination of international
comparative perspectives with national empirical data ensures the study's academic rigor and enhances its
contribution to the ongoing discussion on the modernization and sustainability of higher education
management.

Results. «New Managerialism» in the Context of Higher Education in Kazakhstan.

Universities, which previously enjoyed considerable autonomy, are increasingly forced to operate in a
market environment and demonstrate their effectiveness through accountability and rating systems. This
shift has led to increased control over academic activities, a greater bureaucratic burden on lecturers, and
an increased commercialization of the education system (table 1).

Table -1

Manifestations of «New Managerialism» in Kazakhstani Higher Education
Impact on the University

Aspect Key Characteristics .
Environment

Transition from collegial self-government to | Reducing the influence of lecturers
Governance and . . : - . S

corporate hierarchy; strengthening the role of | on decision-making; formalization
structure ) . .

rectors and deans; strategic planning of management procedures

- Implementation of KPlIs, ratings, and reporting | Increased bureaucratic burden;

Accountability and : . S . .

requirements; monitoring  of  grants, | increased competition among
control S o

publications, and citations lecturers

Education

Commercialization of

Development of paid programs, attraction of
international students, and development of
business-oriented courses

University income growth; reduced
access to education for socially
vulnerable groups

International
Integration

Accreditation according to international
standards; participation in Scopus/Web of
Science; implementation of the Bolashak
program and mobility programs

Increase global recognition and
competitiveness;
Focus on quantitative indicators

Faculty Workload

The growing demand for publishing activity,
participation in grants, and international
projects

Increased working hours, stress,
and burnout among lecturers

Digitalization
Management

of

Implementation of digital performance
monitoring and data analysis systems

Increase and
efficiency;

strengthen administrative control

transparency

* compiled by the authors based on the sources [2,3,5]

The data presented in Table 1 clearly demonstrate that «New Managerialism» has become a central
transformative force in Kazakhstan’s higher education. The transition from collegial self-governance to
corporate structures has strengthened strategic control and formalized managerial procedures, yet it has
simultaneously reduced academic participation in decision-making. The implementation of KPIs and rating
systems has enhanced transparency but also created administrative overload and intensified competition
among faculty members.

Commercialization and internationalization have provided universities with financial stability and
increased global visibility, but have also shifted focus toward quantitative indicators at the expense of
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academic quality. The process of digitalization has improved managerial efficiency but simultaneously
reinforced administrative control, introducing new challenges to academic freedom.

Overall, the analysis confirms the dual nature of «New Managerialismy: it promotes modernization
and efficiency while undermining traditional academic values and autonomy. These tendencies are further
reflected in the transformation of academic work and governance practices in Kazakhstan’s universities.

Managerial Transformations in Academic Work.

The «New Managerialism» is transforming the very essence of academic work by imposing additional
reporting and measurable performance requirements on lecturers and researchers. In the context of market
reforms, universities are compelled to adapt to new conditions by attracting private funding, collaborating
with corporations, and optimizing resource allocation. In Kazakhstan, this process is accompanied by the
development of a national accreditation system that requires universities to comply with international
guality standards, as well as the introduction of digital technologies to monitor the effectiveness of lecturers
and researchers.

The model of «New Managerialism» has also influenced the decision-making structure at universities.
Previously, the academic community relied on collegial management methods; however, university
management increasingly resembles a corporate hierarchy today. In Kazakhstan, this is reflected in the
strengthening of the rector's office, the introduction of strategic planning, and increased oversight of
teaching and research activities. Rectors and deans were granted powers similar to those of senior managers,
thereby reducing the teaching staff's influence in key decision-making processes [13]. At the same time,
Kazakhstani universities are focused on meeting the indicators set by the MSHE RK, which has led to the
formalization of management systems.

The introduction of KPIs as a basis for evaluating the performance of lecturers and researchers has had
a significant impact on the academic environment. These indicators include the number of publications,
citations, grant success, and teaching effectiveness [12]. In Kazakhstan, special attention is paid to
publication activity in journals indexed in international databases such as Scopus and Web of Science, which
stimulates competition among lecturers and encourages them to comply with established requirements.
However, an excessive focus on quantitative indicators can lead to a decline in educational quality, as
lecturers are compelled to prioritize meeting set goals over developing students' critical thinking skills.

The commercialization of education has also become an integral part of the «New Managerialismy.
Universities strive to attract international students, develop paid educational programs, and offer business-
oriented courses, which, in turn, contribute to income growth [11]. In Kazakhstan, this trend is reflected in
the expansion of English-language programs, the involvement of foreign professors, and the active
development of academic mobility programs such as Bolashak. However, such a market-oriented approach
carries risks, including reduced access to higher education for socially vulnerable groups and reduced
academic autonomy [10].

Another consequence of the «New Managerialism» was the development of a competitive environment
among lecturers. The introduction of rating systems and the monitoring of individual performance increased
pressure on lecturers, forcing them to actively publish articles and participate in international grant
programs, which require additional effort to enhance their academic qualifications and language proficiency
[15]. This has resulted in longer working hours and emotional burnout among lecturers, negatively affecting
the quality of the educational process.

Thus, the «New Managerialismy in higher education in Kazakhstan has transformed the university
environment by adopting corporate governance practices and increasing competition among academic staff.
On one hand, this has helped improve university effectiveness, boost their integration into the international
education community, and enhance their rankings. On the other hand, it has introduced new issues such as
bureaucratization, restrictions on academic freedom, and the commercialization of education.

Autonomy and accountability of universities in Kazakhstan.

University autonomy refers to independence in academic, financial, and administrative policies, which
encourages innovation and scientific progress. However, in the era of globalization and growing
competition, educational institutions must adapt to societal and governmental demands, which introduce
new accountability requirements. This issue is especially significant in Kazakhstan, where ongoing reforms
aim to integrate the national higher education system into the global educational community.

Contemporary universities strive to uphold academic freedom in curriculum development and research
endeavors. However, States and international organizations are implementing control mechanisms to
enhance the quality of education. One such tool is the national accreditation system, which involves
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mandatory external evaluations and university ratings carried out by private organizations affiliated with
the MSHE RK. While these standards help improve the quality of education, they may also restrict
university autonomy by requiring institutions to meet specific requirements. A similar system is reflected
in performance indicators such as the number of publications in international scientific databases (Scopus,
Web of Science), citations, securing external funding, the successful employment of graduates, and the
introduction of new scientific developments. However, an overemphasis on quantitative indicators may
lead universities to focus on meeting formal requirements rather than developing students' fundamental
research and critical thinking skills.

However, university autonomy cannot be fully understood without considering its financial dimension.
The ability of higher education institutions to make independent strategic decisions largely depends on their
financial sustainability and the sources of their funding. As managerial reforms emphasize accountability
and performance efficiency, universities are increasingly expected to secure external financing and
diversify revenue streams, leading to the emergence of new financial models of governance in Kazakhstan.

Financial accountability and revenue diversification in Kazakhstan.

The increasing reliance on external funding compels universities to explore alternative revenue
sources, including:

- Partnerships with business and industry, for example, joint research programs and innovation centers;

- Paid educational programs such as Master's degrees and online courses, including massive Open
Online Courses (MOQCs);

- International grants and science support funds, such as the Bolashak Scholarship Program and World
Bank funding;

- Rising cost of higher education.

In Kazakhstan, universities are actively developing self-financing models, including attracting private
sector investments. Many national universities collaborate with industry to develop joint, innovative
projects, which facilitate the transfer and commercialization of scientific research. However, the desire for
commercialization can create conflicts of interest and reduce the independence of scientific research, as
investors may dictate development priorities, thereby limiting academic freedom [13].

University autonomy remains a core principle that guarantees freedom and fosters scientific
innovation. However, modern realities require universities to balance independence with accountability,
which is reflected in the use of KPIs, quality monitoring, and income diversification. In the future, the main
challenge for Kazakhstani universities will be to find the right balance between these factors, preserving
academic freedom while maintaining educational quality and supporting the sustainable development of
higher education institutions.

These dynamics indicate that financial diversification is not an isolated process but part of a broader
transformation of university funding mechanisms. As managerial reforms reshape the governance of higher
education, financial models are also evolving — moving from state dependency toward market-oriented
principles that emphasize competitiveness, efficiency, and self-sustainability. This shift marks the next
stage in the adaptation of Kazakhstani universities to the logic of “New Managerialism.”

Transformation of university funding frameworks.

«New managerialismy» has led to a significant transformation in the funding models of universities.
State allocations are gradually decreasing, compelling universities to seek alternative sources of income,
such as:

- Private investment in research projects;

- Grant programs from the MSHE RK and International Organizations;

- Commercialization of university research and startups;

- The introduction of additional fee-based educational services.

These changes are prompting universities to adopt business-oriented financial models. The reduction
in state funding encourages universities to actively engage with industry and private investors, thereby
expanding corporate partnerships. Companies might invest in scientific research and university
infrastructure in exchange for access to intellectual property or other benefits. However, this dependency
may affect academic freedom, as research activities increasingly shift toward commercial profitability
rather than fundamental scientific inquiry [5].

Another consequence of «New Managerialism» in education funding is the intensification of
competition for grants and research funding [12]. In Kazakhstan, this manifests as a need to attract
international grants, participate in programs of the Eurasian Economic Union, and integrate into global
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research networks. Such competition, however, demands additional resources and academic expertise,
creating new challenges for the national education system.

Furthermore, increasing tuition fees have become a significant factor in university funding under
«New Managerialism» [10]. While higher tuition helps universities offset cuts in state funding, it also
creates barriers for students from low-income families. In Kazakhstan, measures such as state educational
grants, social programs, and student loan systems are being implemented to address this issue. Nevertheless,
challenges regarding the accessibility of higher education for all social groups and the need to improve
student support systems remain urgent.

Furthermore, Kazakhstani universities are developing new business models, including distance
learning and hybrid educational programs, which help attract students from around the world. However,
these initiatives require substantial investments in digital infrastructure and pedagogical technologies,
presenting additional financial challenges for universities [15].

Ultimately, funding for universities under «New Managerialism» has become a complex, multi-
layered process that involves state subsidies, private investments, research grants, and income from
educational programs. In Kazakhstan, this process is further complicated by the need to align with
international academic standards and meet national accreditation criteria. Although these mechanisms help
diversify revenue, they also bring new challenges for universities, such as increased competition for
resources, reduced academic independence, and a greater financial burden on students [13].

Discussion. The impact of the ""New Managerialism' on the academic staff in Kazakhstan.

«New Managerialism» leads to changes in the role of lecturers, which are manifested in:

- An increased administrative workload;

- Heightened competition for grants and publications [14].

Furthermore, academic staff are required to modify curricula to meet the standards set by accreditation
agencies, which limits their academic independence. In Kazakhstan, this situation is especially evident in
the context of the implementation of a national system for university rankings and accreditation. This
system requires educators to frequently revise curricula and actively participate in scientific projects. Long-
term research shows that under «New Managerialismy, priorities shift toward applied, short-term projects
rather than fundamental research, which changes the academic culture of universities. In Kazakhstan,
pressure to publish in international scientific databases such as Scopus and Web of Science increases the
workload and leads academic staff to focus more on quantitative metrics than on in-depth pedagogical
processes [15].

These transformations have reshaped traditional teaching models, and the impact of «New
Managerialism» is reflected in the following aspects of pedagogical practice:

- The growth of distance learning;

- The implementation of digital technologies;

- The adoption of modular educational programs oriented toward market demand.

One of the most significant aspects of teaching transformation is the adaptation to digital educational
platforms and online learning methodologies [14]. In Kazakhstan, distance education systems such as
Moodle and EdX have become widely adopted, enabling universities to expand their student base and
enhance the flexibility of the educational process. Institutions are implementing Learning Management
Systems (LMS) and automated assessment mechanisms, which improve the efficiency of student
performance analysis while simultaneously reducing traditional forms of interaction between instructors
and learners [15]. Modular educational programs, tailored to the demands of the labor market, have become
a key element in the reform of higher education in the spirit of «New Managerialism». However, it has
been criticized for reducing the academic depth of courses and overemphasizing narrow, specialized
knowledge, potentially impairing graduates' ability to adapt to rapidly changing professional environments.

Thus, «New Managerialism» exerts a complex influence on lecturers, altering their roles, workload,
and professional prospects. Although «New Managerialism» promotes improved university efficiency and
the development of digital educational technologies, its excessive implementation carries risks, including
the loss of academic freedom, employment instability, and an overemphasis on short-term market needs
[13]. Table 2 demonstrates the impact of «New Managerialism» on academic staff and institutional
structures in different national contexts.
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Table — 2
The Effectiveness of «New Managerialism» in Higher Education:
Examples from Different Countries
Countries Descriptions
1 | Great Britain The transition to a contractual system for evaluating lecturers has increased productivity;

however, it has also limited academic freedom. The introduction of quantitative
indicators of teaching effectiveness increased pressure on teaching staff, resulting in a
rise in bureaucratic burden and a decrease in the flexibility of educational programs.
Moreover, universities are compelled to improve their ratings, often prioritizing
indicators that do not always reflect the quality of their education.

2 | USA The introduction of a new management approach has improved the quality of educational
services; however, it has also led to higher tuition fees and increased student debt. The
growth of private funding at universities has widened the gap between elite institutions
and mainstream higher education. While leading universities attract more resources,
smaller colleges face financial difficulties.

3 | Kazakhstan Universities are adapting to corporate management models that increase their financial
independence, but also increase pressure on academic staff. The introduction of KPI-
based assessments has led to an overemphasis on quantifying scientific and teaching
activities. The role of university ratings, such as the National University Rating and the
International QS Rating, has increased significantly in Kazakhstan. Many lecturers note
that publication activity has become the main focus, often overshadowing the quality of
teaching and individual student engagement.

* compiled by the authors based on the sources [3,5,12]

Overall, the comparative analysis shows that the experience of implementing the concept of «New
Managerialism» across countries reveals common trends and contradictions inherent to this approach. In
the United Kingdom, the transition to a contractual system and the focus on quantitative performance
indicators have increased university productivity, but have also restricted academic freedom and intensified
the bureaucratization of governance. In the United States, the application of market-oriented management
principles has improved the quality of educational services, yet it has also exacerbated socio-economic
inequality and deepened universities’ dependence on private funding.

Against this background, the Kazakhstani experience demonstrates both progressive and problematic
aspects of managerial reforms. On the one hand, these reforms have contributed to the development of
universities, strengthened their financial autonomy, and facilitated integration into the global educational
space through international accreditation and participation in global rankings. On the other hand, they have
created new challenges for academic staff, including increased teaching and administrative workload, the
need to meet international standards of publication activity and educational quality, and heightened
competition for research grants and academic resources.

This duality confirms one of the study's key findings: the implementation of «New Managerialismy
enhances universities' efficiency and competitiveness, but also leads to increased bureaucratization,
commercialization, and reduced academic autonomy. Therefore, Kazakhstan’s national experience
underscores the need to develop a balanced model of university management that combines market-based
mechanisms of efficiency with the preservation of academic values, social responsibility, and professional
integrity.

To explore this duality more concretely, the following section examines the main achievements and
challenges that have emerged during the implementation of managerial reforms in Kazakhstan’s higher
education system. This comparative perspective helps identify which outcomes have contributed to
modernization and which have generated systemic constraints on academic development.

Achievements and Challenges. Positive Aspects.

The new management approach has led to a number of positive changes in Kazakhstan's higher
education system:

- Improving the efficiency of universities. The introduction of new management models, the use of
KPIs, and strategic planning allowed universities to optimize their processes and increase staff productivity.
In Kazakhstan, the management approach has contributed to the creation of autonomous educational
institutions, such as Nazarbayev University, which has enabled the introduction of advanced management
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technologies and the modernization of educational processes. Improved administration has enabled
universities to adapt more quickly to changing conditions and international competition [12].

- Improving the quality of educational programs. The introduction of quality standards, external
assessments, and rating systems increased the quality of teaching and academic training for students [15].
In Kazakhstan, active participation in international rankings such as QS and THE encourages universities
to introduce dual-degree programs, develop English-language educational programs, and attract foreign
lecturers, thereby enhancing student training.

- Promoting innovation in teaching. The development of digital technologies and distance learning has
enabled the introduction of flexible learning formats that cater to students' needs [14]. In Kazakhstan, the
digitalization of higher education is evident in the active development of online learning platforms, such as
OpenU and EdX, hosted by local universities. The use of learning management systems (LMS) and digital
tools contributes to the personalization of learning, improving interaction between students and lecturers.

Negative Consequences.

Despite these achievements, the new management approach has also created significant challenges in
Kazakhstan's higher education system:

- Bureaucratization of the educational process. The introduction of complex administrative procedures
and reporting systems increases the burden on lecturers, diverting their attention from their primary
academic responsibilities. In Kazakhstani universities, the introduction of numerous reporting mechanisms,
including ratings of publication activity and monitoring of teaching workload, often leads to an overload of
teaching staff, negatively affecting the quality of teaching [13].

- Growing inequality among lecturers. The adoption of competitive funding models based on
quantitative metrics has increased the divide between researchers. In Kazakhstan, young scientists often
struggle to secure research grants because most funding goes to top national universities. This worsens
issues with academic mobility and career advancement, especially for lecturers at regional universities, who
find it harder to get international grants [12].

- Loss of scientific independence. Universities are increasingly prioritizing applied research that aligns
with the demands of corporate partners and investors. In Kazakhstan, the focus on commercializing science
and developing university startups risks reducing funding for fundamental research. Although initiatives
such as the Bolashak program and the MSHE RK’s grant competitions support scientific activities, there is
concern that academic freedom may be compromised in favor of market interests [11].

The new management approach has transformed higher education in Kazakhstan, making it more
market-oriented, innovative, and transparent. However, its negative aspects, such as bureaucratization,
increased burden on lecturers, and limitations on scientific freedom, require further analysis and adaptation.
Kazakhstani universities need to strike a balance between efficiency and the preservation of academic
values, ensuring the higher education system remains competitive while upholding its primary mission: the
creation and dissemination of knowledge. It is crucial to consider the national context and develop
mechanisms that integrate market-based management principles with the preservation of academic
independence and educational quality.

Conclusion. The conducted research has allowed to comprehensively analyze the phenomenon of
«New Managerialism» and its multidimensional influence on higher education governance in Kazakhstan.
The study revealed that managerial reforms have become a key driver of modernization, enabling
universities to enhance institutional efficiency, transparency, and competitiveness in the global academic
arena. The introduction of corporate governance mechanisms, diversification of funding sources, and
participation in international rankings such as QS and THE have contributed to the professionalization and
international visibility of Kazakhstani universities.

At the same time, the results show that «New Managerialism» produces several systemic challenges.
The adoption of performance-based evaluation mechanisms, including KPIs and publication requirements
in Scopus and Web of Science, has increased the administrative workload and reduced academic autonomy.
Excessive bureaucratization and the focus on quantitative indicators have led to growing psychological
pressure among faculty and diminished intrinsic motivation for research and teaching. These findings
confirm that while managerialism strengthens accountability, it also risks distorting universities' academic
missions by prioritizing efficiency over intellectual freedom.

The scientific novelty of this research lies in its context-specific analysis of how managerialism, when
adapted to Kazakhstan's post-Soviet and transitional framework, reshapes the governance culture and
professional behavior of academic staff. Unlike many descriptive studies, this work integrates both

392



BECTHMK Ka3axckoro yHMBepcuTeTa 3IKOHOMUKH, PUHAHCOB H MEKIYHAPOIHOM TOpro..u, 2025 — Ne3 (60)

qualitative and quantitative perspectives, demonstrating the dual nature of managerialism as both a
modernization tool and a source of academic tension.

The practical significance of the results lies in the possibility of applying the proposed conclusions to
refine public policies and university management strategies. The study provides a conceptual basis for
developing hybrid governance models that integrate market-oriented efficiency tools with mechanisms
safeguarding academic values and autonomy. The findings can also assist decision-makers in balancing
performance evaluation with the humanistic dimensions of education.

Based on the conducted analysis, several recommendations are proposed:

- to develop a balanced system of performance evaluation that emphasizes qualitative outcomes, such
as teaching innovation and community engagement, alongside quantitative metrics;

- to expand institutional autonomy through flexible regulatory frameworks that allow universities to
adapt managerial tools to their academic missions;

- to strengthen leadership and management training programs for academic administrators to ensure
that managerial reforms support, rather than undermine, research and teaching excellence.

The study also identifies key directions for future research. Further work should explore the long-term
effects of managerial reforms on academic identity, professional ethics, and research culture. Special
attention should be given to the role of digitalization and data-driven governance in shaping new forms of
managerial control. In Kazakhstan, initiatives such as Smart University and e-University illustrate the
growing integration of digital platforms into university management; however, their impact on academic
freedom and institutional sustainability remains insufficiently understood.

In conclusion, achieving a sustainable balance between efficiency and academic integrity represents
the central challenge of higher education governance in Kazakhstan. The future of managerial reforms
depends on their ability to evolve into a context-sensitive, hybrid model that harmonizes global standards
of competitiveness with the preservation of national academic traditions and intellectual independence.
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Taemucos ¥.b, Opasraiauesa A.K., Kpamapenko A.U., Tnemucosa K. M.

KABAKCTAHJAT'BI 7KOT'APBI BIJIIM BEPYJIEI'T MEHEXEPUAJIN3M: KUBIHIBIKTAP,
MYMKIHAIKTEP KOHE 9CEPI

AHJaTna

Makanaga >xorapsl OimiM Oepy camachblHAAaFrbl MEHEDKepHAIN3M KYOBUIBICHI oHEe OHBIH KazakcraH
YHUBEPCUTETTEPiH Oackapy kyHeciHe acepi TalaaHa bl 3epTTEYAiH MaKcaThl — MEHEDKEPIIIK TOCIIAECPAl SHIi3YIiH
HET13T1 KUBIHIBIKTapbIH, MYMKIHAIKTEPiH )KOHE CalapbIH aHBIKTAY. 3epTTey OaphIChIHA XaTBIKAPAJIBIK KOHE YITTHIK
casicaTTBIK KY)KaTTap MEH >KOFaphl OiiM pedopmachiHa apHaIFaH FRUIBIMU 9JIeOUETTEp HETI3iHJE CaNbICTHIPMAIIBI
JKOHE aHAJIMTUKAIIBIK 9JIICTEP KOJAHBLUIbI.

3epTTey HOTWXKECiHIE MEHEPKEpHallM3M YHUBEPCUTETTEpAl Oackapyja eyieyii e3repicTepre oKelreHi
aHBIKTAJI/IBI, aTall aliTKaH/a, eCeNTUIIK TETIKTePiHiH KYLIe0i, OKBITY MEH 3epTTey HOTHXeJepiH OaKbUIayAblH apTyhl
KOHE HOTIDKere OarbITTaFaH Oaraiiay >KyHenepiHiH eHrisimyi. Byn esrepictep oKy OpbIHAAPBIHBIH THIMALTITIH,
AIIBIKTHIFBIH  JKOHE Oacexere KaOUICTTLNINIH apTThIpyFa bIKNAN eTETiHI KepceTunmi. Aumnaiima, 3eprrey
OIOpPOKpaTH3aLKsl, OKBITYIIBUIAPABIH SKIMIIIIIK KYKTEMECIHIH apTyhl )KOHE aKaJeMUSUIBIK JepOECTIKTIH ToMeHIeyi
CUSIKTBI Kepi caliappl 1a ailKbIHIa/IbI.
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Makanana KazakcTaHHBIH jkoFapbl Oi1iM Oepy XKyifeciHle MEHEIKepIIiK KaFuaaTTapasl CoTTI Oelimaey YIuiH
HApBIKTBIK Oackapy TeTIKTepi MEH aKaJAeMUSUIBIK KYHABUIBIKTAp apachblHOAFrbl TEHrepiMIl cakTay KaKeTTiri
HeTi3aenyi. ¥ITTHK KOHTEKCTI €CKepe OTHIPHII, OiTiM MEH FBUIBIM CalachIHBIH TYPAaKTHl TaMYbIH KAMTaMachl3 €Ty
MaKCaThIH/Ia MEHEKEPIIIK pedopManapIsl OHTaIaHABIPYFa apHaIFaH THKIpHOSTIK YCHIHBIMIAP Oepii.

Taemucos Y.b., Opasraauesa A.K., Kpamapenko A.U., Tnemucosa K. M.

MEHE/UKEPUAJIN3M B BBICIHEM OBPA30BAHUNU B KABAXCTAHE: BBI3OBbBI,
BO3MOKHOCTHU U BJIMSHUE

AHHOTANNSA

B crarse aHanmusupyercs (GeHOMEH MEHemKepuanu3Ma B cepe BEICIIEr0 0Opa3oBaHUs U €ro BO3pacTaroniee
BIMSIHUE Ha CHUCTEMY yIpaBlieHUs yHuUBepcureTamu Kasaxcrana. Llenblo McciienoBaHuUs SIBISETCS ONpeneeHHe
OCHOBHBIX ITPo0JIeM, BO3MOXKHOCTEH! M ITOCIIeICTBUI BHEPSHUS MEHEIXKePHAIBHbIX IIOIX0J0B B yIIPABJICHHUE By3aMH
Kazaxcrana. B paboTe HCIIONb30BaHbI CPAaBHUTEILHO-aHATUTHICCKAE METOBI, @ TAKKE aHAIU3 MEXIYHAPOIHBIX H
HAI[OHAJILHBIX HOPMATHBHBIX IOKYMEHTOB W HAay4YHOH JIUTepaTypbl IO BolpocaM pedopMHUpPOBaHUS BBICIIETO
00pa3oBaHMUsL.

B pesysbrare nccneoBaHus BBISBICHO, YTO MEHEIKEPUAIU3M MPUBEN K CYIIECTBEHHBIM TPaHCHOPMAIUIM B
YIPaBJICHUN YHUBEPCUTETaMH, BKJIIOYAs YCHUJICHHE MEXaHU3MOB I10JO0TYETHOCTH, IOBBIIICHUE KOHTPOJIS Hal
pe3yJbTaTaMy NperoiaBaHus U UCCICA0BaHNH, a TaK)Ke BHEPEHNE CUCTEM OLCHKU 3()(HEKTHBHOCTH JIESTEIEHOCTH.
[TokazaHo, YTO JaHHbIE W3MEHEHHsSI CIIOCOOCTBYIOT POCTY MHCTHTYLHOHAJIBHOHW 3((QEKTUBHOCTH, MPO3PAYHOCTH U
KOHKYPEHTOCIOCOOHOCTH. BMecTe ¢ TeM olpeaeneHbl U HEeraTHBHBIE MOCIEICTBHS, TaKHE KaK OIOpOKpaTH3aIus,
YBEJIMYCHUE aIMUHUCTPATUBHOMN Harpy3Ky Ha MperojaBaTeliei U CHIDKCHUE aKaJIeMHYECKO aBTOHOMHUH.

B craree 00OCHOBaHO, YTO YyCHEIIHas alaNTalys NPUHLHIIOB MEHEIKEpUalhu3Ma B CHCTEME BBICIIETO
obpazoBanmus Kazaxcrana TpeOyerT coxpaHeHHs OanaHca MeEXIy pBIHOYHBIMH MEXaHM3MaMH YIpaBICHHA W
aKaJeMHYECKUMHU LEeHHOCTAMH. [IpeiosKe bl MpakTHYeCKHe PEKOMEHIALNH 110 ONTHMH3AIMU MEHEKEPUAIbHBIX
pedopM ¢ y4éTOM HALMOHAJIBHOTO KOHTEKCTA, HAIIPABJICHHBIC HA O0ECIICUCHHE YCTOWYMBOIO Pa3BUTHS KadecTBa
00pa30BaHus M HAYYHBIX UCCIICIOBAHUII.

— SRS
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